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fi88: Respond to the instructions below, under the assumption that the program instructors are as follows:

Instructor Area

Kasai, H. syntax

Nakamura, M. | phonetics

Takahashi, S. syntax, semantics ,

Thompson, C. | second language acquisition (SLA), the teaching of English as a foreign language (TEFL)
Yokotani, T. phonology

Instruction 1
First, circle the number of the program instructor whom you wish for as your main advisor in the table provided in Answer
Sheet 1, and then describe the theme and plan of your study affer being admitted to the program, developing what is outlined in
your Statement of Purpose (AZEREE). Please limit your description to one research area even if your actual study plan may
include more than one area. (For example, if your study plan concerns syntax-semantics interface or phonetics-phonology
interface, please write about either syntax or semantics in the former case, and either phonetics or phonology in the latter case.)
Use English if the advisor whom you wish for is Thompson (4), otherwise use English or Japanese. Your response to this
instruction will be referred to as Response 1 in Instruction 2 below.
[Use Answer Sheet 1]

Instruction 2
Following the Notes given below, describe an English-related phenomenon that interests you but is not from the research
area involved in your Response 1. Include appropriate examples.
Indicate the research area that the phenomenon you describe belongs to by circling the corresponding number in the table
provided in Answer Sheet 2. Choose ‘(7) Other’ if the relevant phenomenon does not concern any of the areas in the table.
Use English if the phenomenon concerns second language acquisition or the teaching of English as a foreign language. Use
English or Japanese otherwise. Below, your response to this instruction will be referred to as Response 2.
[Use Answer Sheet 2]

Notes

(a) Let us refer to the research area involved in your Response 1 as R1A (= Response 1 Area), and the research area that
concerns your Response 2 as R2A (= Response 2 Area). As mentioned above, R2ZA must not be the same or (closely) related to
R1A. For example, if R1A is syntax, R2A must not be syntax, and if R1A is phonetics, R2A cannot be part of phonetics or
phonology. (Phonetics and phonology are, or at least can be considered, closely related to each other.) For an additional
example, if RA1 is second language acquisition, the phenomenon that you describe for Response 2 must not belong to first
language acquisition or the teaching of English as a foreign language, because these three are, or at least can be considered,
related to one another.

(b) As long as they are not from the same or (closely) related area, R1A and R2A can be those areas that are taught by the same
instructor. For example, even in the case where the instructor and area in your Response 1 are Takahashi and syntax, it is
permitted to write for your Response 2 about a phenomenon from semantics, which is taught by the same instructor. Naturally,
no restriction arises if R2A is not any of the areas listed in the table. For example, no matter which instructor you have chosen
for your Response 1, there will be no problem at all in writing for Response 2 about a phenomenon from morphology or the
History of English.
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Instruction Sheet

F3EE: Respond to the instructions below, under the assumption that the program instructors are as follows:

Instructor Area

Kasai, H. syntax

Nakamura, M. | phonetics

Takahashi, S. syntax, semantics ,

Thompson, C. | second language acquisition (SLA), the teaching of English as a foreign language (TEF L)
Yokotani, T. phonology _

# Note: As indicated in the Applications Guidelines (3434 %18, p. 23), Nakamura is scheduled to be on leave
throughout the 2026 academic year and therefore will not be able to serve as an advisor for new students for
that academic year.

Instruction 1

First, circle the number of the program instructor whom you wish for as your main advisor in the table provided
in Answer Sheet 1, and then describe the theme and plan of your study affer being admitted to the program,
developing what is outlined in your Statement of Purpose (A%:%5FE%). Please limit your description to one
research area even if your actual study plan may include more than one area. (For example, if your study plan
concerns syntax-semantics interface or phonetics-phonology interface, please write about either syntax or semantics
in the former case, and either phonetics or phonology in the latter case.)

Use English if the advisor whom you wish for is Thompson (4), otherwise use English or Japanese. Your
response to this instruction will be referred to as Response 1 in Instruction 2 below.
[Use Answer Sheet 1]

Instruction 2

Following the Notes given below, describe an English-related phenomenon that interests you but is not from the
research area involved in your Response 1. Include appropriate examples.

Indicate the research area that the phenomenon you describe belongs to by circling the corresponding number in
the table provided in Answer Sheet 2. Choose ‘(7) Other” if the relevant phenomenon does not concern any of the
areas in the table.

Use English if the phenomenon concerns second language acquisition or the teaching of English as a foreign
language. Use English or Japanese otherwise. Below, your response to this instruction will be referred to as
Response 2.

{Use Answer Sheet 2]

Notes

(a) Let us refer to the research area involved in your Response 1 as R1A (= Response 1 Area), and the research area
that concerns your Response 2 as R2A (= Response 2 Area). As mentioned above, R2A must not be the same or
(closely) related to R1A. For example, if R1A is syntax, R2A must not be syntax, and if R1A is phonetics, R2A
cannot be part of phonetics or phonology. (Phonetics and phonology are, or at least can be considered, closely
related to each other.) For an additional example, if RA1 is second language acquisition, the phenomenon that you
describe for Response 2 must not belong to first language acquisition or the teaching of English as a foreign
language, because these three are, or at least can be considered, related to one another.

(b) As long as they are not from the same or (closely) related area, R1A and R2A can be those areas that are taught
by the same instructor. For example, even in the case where the instructor and area in your Response 1 are
Takahashi and syntax, it is permitted to write for your Response 2 about a phenomenon from semantics, which is
taught by the same instructor. Naturally, no restriction arises if R2A is not any of the areas listed in the table. For
example, no matter which instructor you have chosen for your Response 1, there will be no problem at all in writing
for Response 2 about a phenomenon from morphology or the History. of English.
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spiral of silence
regulators
reflexive interpreting research

opera surﬁtling

1.

2.

3.

4.

5. negative politeness
6. implicature

7. Toulmin Model

8.

cultural relativism

9. English as a lingua franca

10. Assessment for Learning

11. Low/High Order Thinking Skills
12. diasporic groups

13. majority identity (development)
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12. What are some approaches to the ways intercultural communicative competence can
be researched ?

13. Do you think that Geert Hofstede’s cultural value dimensions (power distance,
individualism/collectivism, masculinity/femininity, uncertainty avoidance, etc.) are
useful constructs? Why or why not?
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1. prestige form

2. transcript for discourse analysis
3. verbal aggressiveness

4. mindfulness

5. interlanguage

6. washback effect

7. learner corpus

8. visible translation strategy
9. transmediation

10. verbal delivery

1. special occasion speech
12. cultural intelligence (CQ)
13. third culture kid
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11. What are the consequences of a dominant global language on cultural diversity?

12. Compare and contrast high-context and low-context communication styles. Provide
examples of how misunderstandings can arise between individuals from these
cultures. -

13. How have digital communication technologies transformed language use and
cultural exchanges?





